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OBSERVE AND NOTICE

• What is one thing you observe – don’ t try to make 

sense of it, just observe and describe what you see.

• Why might this be happening? – add your 

interpretation, empathise with the people you see 

and focus on possible challenges and frustrations 

you see on the photos.

• This inspires me to think about solutions that… –

can you think of any products or services that the 

visitor to Lancaster would find valuable?



WHAT DID WE 
SEE? 

➢ Transient students with 

superficial context of the 

location of their study 

➢Growing disconnection 

between the city and the 

campus

➢Gap in our pedagogies that 

would underpin our civic 

agenda 



PLACE-CONSCIOUS LEARNING

• Articulating and observing places

• Student-led placemaking 

• Business and community-led 

placemaking

Larty (2021: 315) 



DIMENSIONS OF PLACE 
CONSIDERATIONS FOR EDUCATORS 

• Perceptual dimension: encouraging students to 
engage with people and places as part of their 
learning.

• Sociological dimension: recognising how local 
cultures and customs both enable and constrain 
opportunities for innovation. 

• Ideological and political dimension: understanding 
how structures of power might enable or constrain 
intentions to be innovative. 

• Ecological dimension: understanding the impact of 
innovation on local natural environments. 

Larty (2021: 316)



PEDAGOGY FOR CIVIC ENGAGEMENT 

Transactional 
model – 

community as a 
recipient 

Transformative 
model – for 

student 

Transformative 
models – for 
community 

Boland (2014: 182)



INSIGHTS FROM THE 
PLACE ACTORS 

✓ Place is a diverse and dynamic ecosystem

✓ Place-making remains implicit and often very 
personal

✓ Pro-active place stewardship comes with 
maturity

“I was born into a family business which 
was very much embedded in its place. 

And so I learned from a very early age that 
appreciating your place and also giving 

back to that place was absolutely vital for 
your success.”



HOW MIGHT WE BRING PLACE TO THE CURRICULUM THAT IS 
CO-CREATED AND BENEFITS BOTH THE STUDENTS AND 

OUR PLACE? 



O U R  A S P I R A T I O N  



Innovation challenge delivered with Design Thinking principles 

LANCASTER HIGH STREET 
CHALLENGE 

https://www.instagram.com/p/C11o1WktYtN/
https://www.instagram.com/p/C11o1WktYtN/


Campus 

heads to 

the City 



City comes 

to the 

Campus 



CONNECTIONS 

https://wp.lancs.ac.uk/designineducation/connections/


REGENERATIVE CURRICULUM 
DESIGN

• ‘Regenerative Curriculum Design’: practice-based, 
immersive, stakeholder and context-driven teaching and 
learning (Bason & Austin, 2019)

• It is underpinned by Design Thinking process nurturing 
curious, unassuming, collaborative and empathetic mindset 

• Advances responsible management and the 
development and well-being of the local 
community (Loi & Fayolle, 2022)

• Centered on a real-life place-based challenges 

• Students become ‘agents of change’ with an embedded 
ethos of co-design 

• Stakeholders, students and educators are co-creators of the 
curriculum

• ‘Regenerative’ curriculum design leads to the regeneration 
of the local place and community that the students and 
universities are embedded in



REGENERATIVE
CURRICULUM 

DESIGN
(RINDT & 

NEWTON, 2022)





IMPACT, VALUE & 
TRANSFERABILITY

• Recognised as best practice for providing a blueprint 
for translating the University's Civic mission into 
engaged T&L practice advancing responsible management 
education

• Embedded into the postgraduate curriculum 
featuring as the highest scored module of the programme

• Authentic assessment and development of place 
stewardship

• Transferred to the LUMS partner institution 
Cattolica Porto Business School

• Won the institutional nomination for 
the national Collective Award in Teaching 
Excellence (CATE) 2023



“It is clear that the team not only 
want to design learning experiences 
that will have transformative effects 
for their students, but also that they 
are aiming to build long-term 
connections and benefits for our 
local community, to make sure that 
such collaboration is sustainable for 
the long-term.”

Jane Dalton, Groundswell 
Innovation, local entrepreneur, 
Lancaster.





CHALLENGES &  L IMITATIONS?  
BE  PREPARED TO MANAGE  THE  

UNEXPECTED:

• Long-term relationship building and 
trust between stakeholders requires time and 
diplomacy to create and maintain

• Changing role of the teaching staff: 
from an unquestioned expert to a vulnerable 
facilitator?

• Clashes with different stakeholders’ 
mindsets, incentives, outcomes and timeframes

• Managing transformation: addressing 
faculty resistance, cross-disciplinary 
collaboration and student apprehension 
(Anderson et al, 2014)

• Our own expectations: this project took 
over 5 years of incubation time, piloting and 
evolving



A group of people sitting at a table

Description automatically generated

EPISODE 15: PLACE IS OWNED BY 
EVERYBODY

https://wp.lancs.ac.uk/designineducation/2022/09/06/episode-15-place-is-owned-by-everybody/


https://doc.your-brochure-online.co.uk/Lancaster-University_Scholarship-and-Innovation-in-Management-Education/32/
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